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1. Literacy Intent 

We are all ‘Teachers of Literacy’. To be literate is to have the ability to read, write, 

communicate, and react to ideas in text and language. It is a basic skill needed to function in 

modern day society as language is all around us. 

The vision for the OCL literacy policy however runs much deeper than our ability to read, write 

and communicate. It is our job, as teachers of any subject, to help our students find their voice 

and to find their way of navigating the written and spoken word; we need to give them the 

power to go forwards and make the world a better place and allow them to be the ‘best they 

can be.’  

National statistics show these concerning findings, with the National Literacy Trust statistics1 

suggesting that: 

• 1 in 8 in disadvantaged children in the UK say that they don’t have a book of their own. 

• The longer children keep an enjoyment of reading going, the greater the benefits are 

in the classroom 

• Children born into communities with the most serious literacy challenges have some 

of the lowest life expectancies in England. 

• Only 1 in 2 children and young people said they enjoy reading in early 2022, which is 

as low as the number has ever been. 

• Children who enjoy reading and writing are happier in their lives. 

• 1 in 6 adults in the England (16.4%/7.1 million people) have very poor literacy skills. 

It is our intent to overcome these barriers and to ensure that our pupils develop skills in 

reading,  writing and in thinking, embedded in a love and passion for the written word. 

 

2. Vision 

The OAE Literacy vision is for students to have the effective literacy skills to be the best they 

can with be. Our priority is to embed strategies in line with the OCL DRIVE to develop robust 

vocabulary, reading, and writing skills. By the time that all students leave school, our aim is for 

them to: 

• Be fluent readers and writers 

• Have a positive attitude towards books and reading, reading widely for pleasure and 

information 

• Enjoy writing in different contexts, adapting their language and style for different 

purposes 

• Write clearly, accurately and coherently, adapting language and style accordingly 

• Be curious and creative when it comes to reading and writing  

 
1 ‘What is literacy?’, National Literacy Trust https://literacytrust.org.uk/information/what-is-literacy/ 

https://literacytrust.org.uk/information/what-is-literacy/
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• Have a wide subject specific vocabulary, and understanding of grammar and linguistic 

conventions 

• Competently speak in group discussions and be able to clearly explain their 

understanding and ideas 

• Listen carefully and sensitively to those around them 

3. Academy Content 

Contextual Factors, Key Cohort & Data 

• OAE serves 719 students  

• 49.8% of our students are on the Pupil Premium register. 

• 53% of our students speak English as an additional language. 

• 13% of our students are on the SEND register. 

• Our reading ages result in lower literacy levels impacting on all subjects 

• OAE students have lower attainment and progress than non-disadvantaged peers 

• Disengagement through lack of aspiration and a perceived lack of value to education 

• Apart from Year 11, all of our year groups started the academic year with an average 

reading age below their actual age.  

Reading Age Data 

NGRT testing in Sept 2024 (93 out of 100 students), highlighted the following: 

Whole Cohort (Years 7 -11) Number Percentage of Cohort 

AS 100+ 33 35.48% 

SAS Below 100 60 64.52% 

Reading age 9-12 47 50.54% 

Reading age below 9 29 31.18% 

Reading age 17+ 3 3.23% 
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4. OCL: DRIVE up Literacy Standards 

 

The T&L blueprint will incorporate high leverage teaching techniques to improve literacy 

instruction and training will support this. The curriculum vision incorporates the literacy 

strategy and training puts the onus on each discipline to create well-designed schemes of 

work to develop literacy within each subject  

 

5. OAE Strategies linked to DRIVE foci   

5.1 DRIVE Area 1: Disciplinary Literacy   

 

• Literacy is not a bolt-on. We think hard about what it means to be literate in each 

discipline/subject and build the necessary skills into our curriculum. We also recognise 

the gaps in pupil literacy and continue to develop curriculum to bridge these gaps.  

• In class, teachers should frequently read to students, modelling best practice and high-

quality spoken language. We will train staff in the use of ‘Control the Game’ and monitor 

the implementation of this reading strategy to assess impact 

• Each classroom to have a bespoke ‘Think, Speak and Write like a…’ subject specific 

display which students are expected to refer to and use.  

• Teachers to make use of NGRT and all data available on Bromcom to support their 

teaching of all students 

• Opportunity are given for reading to be mapped across the curriculum areas. Each 

department uses the OCL Disciplinary Literacy Maps (Appendix 1) 
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• Turn and Talk is a T&L focus a school priority across departments, with regular CPD 

supporting the link to literacy and improving oracy skills 

Writing: 

All teachers have a responsibility to help students become confident, skilled writers who can 

use writing to process and organise ideas and to communicate effectively in all subjects. We 

are all teachers of writing. Explicit teaching of grammar constructions – including types of 

punctuation, sentence structures and spelling rules – enables students to write in a formal 

and academic manner which is specific to individual subjects. This is linked to OAE Marking 

and Feedback Policy. Literacy marking code – detailed in English and subjects where 

literacy is marked in the exams  

Strategies:  

• We aim for all teachers use the Hochman Method to teach writing in context. Students 

are taught how to construct high quality, academically rigorous and grammatically 

accurate sentences in all subjects. This is led by the English department. 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Robust and explicit teaching of vocabulary across all curriculum subjects to enhance 

academic writing and word banks are supplied through knowledge organisers, 

individual lessons and in classroom displays to enable students to have a rich and 

broad vocabulary. Subjects will also need to identify subject ‘schema’ to be explicitly 

taught to pupils.  

• Pedagogy for teaching ‘schema’ to be identified and staff to be trained in a consistent 

approach to teaching vocabulary 

• Students make use of model answers, as supplied by teachers, which help to promote 

excellency in their written work. 

• Teachers model their own writing and drafting process using visualisers and modelling. 

• Teachers showcase student writing in classrooms. 

• Oracy strategy (Turn & Talk) is used to improve quality of writing across all subjects.  
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• Students who may be disadvantaged by poor handwriting are helped to feel that they 

can improve it and referred for intervention where necessary by the SEN department. 

• Students take pride in their written work and follow perfect presentation standards. 

Teachers and leaders hold students to account who do not meet these expectations.  

• Scaffolding is used to support writing as appropriate. See whole school sentence 

starters, found in all classrooms:  

Oracy: 

All teachers have a responsibility to help students become confident, skilled speakers and 

listeners on a range of topics and in a range of contexts. We are all teachers of oracy. 

Strategies:  

• Teachers model excellent oracy when speaking to students to encourage use of high-

quality spoken English, as per the Teaching Standards. 

• Student’s own speech is corrected to reflect standard English where applicable. 

• Active listening is explicitly taught across the curriculum and recognised as an 

important lifelong skill. 

• Students use the OCL 9 Habits to guide them to be compassionate, considerate and 

joyful speakers in the classroom. 

• Every student has the opportunity to participate in public speaking activities through 

drama and extracurricular clubs. 

• Cold call questioning is pre-planned and takes into account the ability of all pupils in 

the class 

• Cold calling is utilised alongside thinking time to enable all students to participate in 

class discussion and questioning. No hands up 

• Teaching and Learning focus of incorporate opportunities for Turn & Talk in every 

lesson  

• Vocabulary explicit teaching within all curriculum areas - Staff to use choral repetition, 

MCQs, examples, definition, sentence stems to develop students’ vocabulary in all 

subjects. 

 

5.2 DRIVE Area 2: Reading Fluency  

We aim for all Year 7 and 8 students to use Sparx Reader. This is led by the English 

department and students complete this weekly as their homework on the iPads. It is tracked 

and monitored by the OAE Literacy co-ordinator. This will be rolled out for all of KS3 by the 

start of September 2025. 

• Various data sources used to identify different reading cohorts for early intervention 

(eg SPARX reading ages / CATS Tests / KS2 Data) 

• We aim to identify our bottom 20% readers and to put robust intervention in place 

such as the one to one early readers intervention 
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• Phonics training for intervention tutors (ie TA’s) will ensure that interventions are 

appropriate and delivered by skilled and trained staff 

• We aim to introduce interventions for HA pupils such as the Carnegie Reading 

Challenge 

• Reading Pedagogy for SEND pupils to include the use of ‘Control the Game’ to 

ensure that all pupils experience high quality modelling of reading coupled with 

opportunities to read aloud while ensuring that all pupils, regardless of ability, are 

actively taught to track reading. All pupils a re also encouraged to read aloud using 

this strategy 

Guided Reading – form time using the ‘Control the Game’ strategy 

We aim for all Tutor groups read to  together at OAE for the first 20 minutes of the day, once 

a week. Tutors bring these texts to life and guide student thinking about the important 

themes. This supports students not only the essential and transferrable literacy skills which 

are the foundation to learning in all subjects but also models a love of reading. Tutors read 

with expression and enthusiasm. They should read for 60% of the time, cold calling students 

for the other 40%. 

 

 

                                                            

Logo Key terminology  Script  

 

Tracking 

• All students track the lines on the 

page or screen with their rulers.  

• Use OAE Learn points as rewards 

• Use ‘Control the Game’: Staff read 

and model the majority of text and 

read with expression. Students read 

short bursts to ensure they are 

tracking. 

“Tracking line 12 with your rulers 

in 3-2-1. Great work, L points for 

you. … That’s going to have to be 

a C point – if you’re not tracking, 

you’re not practising reading.” 

 

Cold Call 

• To maintain participation ratio, 

teachers use cold call to ensure 

participation and understanding.  

• Keep students accountable by cold 

calling them to read and keeping the 

duration of their reading short and 

the reader selection unpredictable. 

Also, cold call students to reflect on 

key plot and character changes.  

“Pick up from line 17… Erin” 

“Why does ___ react like that?... 

Archie” 

“Why is ___ 

shocking/interesting?... Zak” 
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Vocabulary Explanation 

• Explain complex words with a quick 

‘pause and tell’ explanation. 

• When a student mispronounces a 

word, correct them and define the 

word. 

“Intimidate means deliberately 

making someone feel frightened 

so they do what you want.” 

 Think Aloud  

• Support comprehension and model 

reflection by pausing and articulating 

a perspective on what has been 

read.   

“How frightening!” 

“That’s a shock because ___.” 

“This is such a sad moment for 

___ because remember ____.” 

 

Measuring Progress 

• We use NGRT to measure the progress our students make in their reading and 

comprehension. We also use end of year summative assessments to measure the 

progress students who have accessed intervention have made. We then use these 

findings to evaluate the effectiveness of our whole academy literacy strategy. As we 

continue to role out SPARX reader, we will also use the ‘test’ function at strategic 

stages of the year to measure progress by monitoring increases in pupil reading 

ages. 

 

 

 

 

 

5.3 DRIVE Area 3: Intervention 
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We are all teachers of literacy and this begins in the classroom in Wave 1. (See T&L policy). 

It is the universal, whole-school approach, that will meet need the needs of the majority of 

students.  

All Oasis academies take a graduated approach to intervention, moving from whole class 

teaching through small group tuition to one-to-one support, to ensure that appropriate, 

meaningful and measurable interventions are targeted at the right students to drive 

accelerated progress in literacy and ensure that all students can make significant progress, 

regardless of their entry point to the secondary phase.  

While whole-school approaches to literacy are essential in driving progress for the majority of 

students and will reduce the need for additional literacy support, high-quality, structured 

interventions are an important aspect of the whole academy literacy strategy to ensure that 

accelerated progress is secured for students whose reading ages fall in the lowest stanines. 

These students need targeted support to catch up with their peers and meet age-related 

expectations. A graduated approach is one in which levels of support and intervention increase 

in intensity matched to need:  

Students are identified for interventions using NGRT data as a starting point, which provides 

the data required to being categorising students into waves in order to coordinate a targeted 

response to meet their needs:  

Wave Category NGRT score 

1 
Dark green Stanines 7-9 or SAS of 110+ - significantly above expected  

Light green Stanine 5-6 or SAS of 100-109 – reading at expected levels 

2 
Yellow Stanine 3-4 or SAS of 90-99 – reading approx. 1-2 years below 

Amber Stanine 2-3 or SAS of 80-89 – reading approx. 3-4 years below 

3 Red Stanine 1 or SAS of 69-79 – reading approx. 5+ years below 

 

Wave 3:

Specialist 
1:1 interventions

Wave 2: 

Targeted group 
interventions

Wave 1: 

Quality First Literacy Teaching 
for all
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5.4: DRIVE Area 4: Vocabulary 

• We think hard about the end points for each subject and map out the tier 2 and 3 

vocabulary which needs to be specified in curriculum and explicitly taught to pupils.  

• Teacher model and teach academic speaking in every subject – they are our students 

role models; therefore they will demonstrate accurate and fluent academic speaking 

when delivering lessons to our pupils. Training and support will be provided so that 

staff feel skilled to do so.  

• All subjects have pledged to focus on Oracy in their lessons.  

• Students will be taught and equipped with the spoken language to to ‘Think, Speak 

and Write like a Talk like a Geographer/Historian/Sportsman’.  

• Each lesson to incorporate the subject disciplinary maps with subject specific 

vocabulary identified 

• PowerPoints incorporate  

• Teachers will use T&L strategies– ‘I say, you say + choral response and ‘say it again 

better’ using tier 2/3 vocabulary throughout all lessons 

 

 

 

 

 

 

 

 

 

Ways in which Vocabulary is taught and embedded during OAE lessons: 

 

 

 
 

 

Vocabulary Instruction 

• We use choral response to 

ensure students know how to 

pronounce words. 

• We provide definitions and real-

life examples students can 

understand. 

“I say …, you say…” 

“I say …, you say…” 

“… means …” 

“For example…” 

MCQ à “3-2-1 show me”. 

Red group:
Intensive 1:1 literacy interventions for those 
who are unable to make progress in group 

interventions, or who need bespoke 
interventions (e.g. due to severe dyslexia). 

Amber and yellow group:
Targeted group interventions for students 

who require additional support and 
intervention to catch up to age-related 

expectations. 

Green groups: 
Whole-class literacy strategies to secure 

continued progress at least in line with age-
related expectations (see other DRIVE 

levers).
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• We ask MCQs to check for 

understanding- using “3-2-1 

show me”. 

 

Explicitly Teaching Sentence 

Structures 

• Explain the purpose of different 

sentence stems by explaining 

“what it does”. 

“Today we are going to 

apply vocabulary in 

sentences using 

because…” 

“We use ‘because’ to help 

us explain our ideas 

clearly” 

 

Independent Application 

• Guide students to write the word 

in a sentence, using specified 

grammatical sentence structures. 

“Using the vocabulary and 

sentence structures we’ve 

learnt and the examples 

we’ve discussed, complete 

the sentences on the 

board” 

 

Cold Call 

• To maintain participation ratio, 

teachers use cold call to ensure 

participation and understanding. 

• Keep students accountable by 

cold calling them to read and 

keeping the duration of their 

reading short and the reader 

selection unpredictable. Also, 

cold call students to reflect on 

key points in the extract being 

explored 

“Pick up from line 17… 

Erin” 

“Why does ___ react like 

that?... Archie” 

“Why is ___ 

shocking/interesting?... 

Zak” 

 

 

5.5: DRIVE Area 5: Enjoyment Through Literacy 
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• All students have access to a well-resourced library.  

• Teachers model a love for reading through displays around the Academy and their 

email signatures ‘Currently reading’ 

• Every child to be given a book at the end of KS3 ‘celebrations’ as a reward. 

• Sparx reader rolled out to KS3. 

• 6th form ‘Reading Buddies’ to develop passion for reading through peers. 
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